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Executive Summary

Executive Summary

The Baytree Centre is adopting the Skills Builder platform to strengthen how it
teaches, tracks and reports the development of essential skills in the Youth Service
Life Skills Project. This report provides evidence-based recommendations for
effective implementation, grounded in a targeted review of academic and practitioner
literature and a practical trial of Skills Builder from a staff-user and learner

perspective.

Key findings

 Skills Builder is most effective when skills are
embedded into existing programmes, rather
than taught in isolation. Case studies show
that programmes succeed when they map
existing sessions to specific skills and make
learning explicit through structured moments
of practice and reflection.

e Successful implementation depends on a
shared language - consistent use of Skills
Builder terminology by both staff and learners,
supported by visible items (e.g. posters) that
make skills routine.

e For Baytree's non-linear curriculum, no single
tool fully captures progress. A combined
measurement model is the most suitable:

o Benchmark for baseline, midpoint and
endline progress data

o Skills Passports for weekly reflection and
staff observation

o Skills Builder Hub for cohort-level
snapshots and programme management

e Benchmark is useful for reporting but may be
constrained by access to devices. The report
therefore recommends printing relevant
Benchmark questions for learners and
entering results via staff admin dashboards,
while keeping data collection proportionate.

Priority recommendations

¢ Teach skills as habits: embed skills

practice into sessions so development
becomes routine and reinforced through
repeated action.

Build shared language across staff and
learners: ensure facilitators are confident
with the framework and use consistent
terminology throughout the delivery;
support this with visual displays and
simple rewards (e.g. certificates).

Use a realistic six-week tracking system:
establish a Benchmark baseline in week 1,
and follow up with assessments in weeks 3
and 6, and use consistent naming
conventions to avoid confusion (noting that
“Benchmark again” overwrites results
within an assessment period).

Strengthen donor reporting: use
Benchmark exports and Skills Builder Hub
snapshot reports to produce clear charts
and graphs, and supplement quantitative
data with testimonials and case studies,
anchored in the common language of
essential skills.



Introduction

As an educational charity supporting women and girls in education, personal
development, and community engagement, the Baytree Centre delivers a
range of programmes aimed at empowering young people. Situated within
Baytree’s Youth Service is the Life Skills Project, which helps girls in groups
from Year 7 to 10+ in their personal and academic development, building
confidence and learning positive habits and essential life skills (The Baytree
Centre, n.d.) Supporting learners to reflect on their progress in developing
essential skills is central to the project’s success. Effective monitoring
allows to make this progress visible, while also informing continuous
programme improvement and strengthening reporting to partners and
funders. Therefore, the Baytree Centre is adopting the Skills Builder platform
as a tool to support learning and skills development within the Life Skills
Project, alongside supporting staff in tracking progress and reporting on
outcomes.

Skills Builder is a widely recognised tool to build and measure essential
skills, used by over 950 educators, employers, and social impact
organisations. Its framework provides a clear and measurable structure for
skill development, breaking eight essential skills down into a sequence of
steps, progressing from beginner to mastery (Skills Builder UK, 2025). The
essential skills included in the framework are: Listening, Speaking, Problem
Solving, Creativity, Adapting, Planning, Leadership, and Teamwork (Skills
Builder UK, 2025), shown below in Figure 1. With its large range of different
functionalities, adopting Skills Builder bears significant potential to support
young people’s learning and skill development, while also helping the Baytree
Centre strengthen its monitoring, evaluation, and reporting practices.
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Introduction

However, in order to realise this potential, it is crucial that the platform'’s
functionalities are carefully tailored to the Baytree Centre’'s needs and own
programme structures, for which the current early stage of adoption is a
decisive moment in time. This not only implies integrating the platform into
existing programme workflows, but also ensuring effective staff onboarding.
In practice, successful implementation will be contingent on the
understanding, confidence, and buy-in of staff and volunteers, who therefore
need targeted training on how to use the framework’s functions and
language confidently. As with the adoption of new digital tools generally, and
specifically given Skills Builder's wide range of features, it is key to have a
structured and well-planned approach to implementation from the outset.
This will avoid potential obstacles and ensure that Skills Builder will be
integrated as a valuable and sustainable component into the Baytree
Centre’s work.

This report explores how the Baytree Centre can effectively integrate the
Skills Builder platform into the Youth Service. It provides recommendations
for implementation in order to support programme delivery, facilitate
learners’ engagement with the essential skills, help design staff onboarding,
enable accurate monitoring of participant progress, and to strengthen the
Baytree Centre’s ability to communicate programme outcomes to
stakeholders. After laying out the research methods, the report will analyse
learnings from other organisations’ experiences with Skills Builder, and detail
how to best use the different functions of Skills Builder for measurement

and reporting.




Research Methods

The consultancy report uses a mixed approach centered on a targeted
literature review and a practical trial of the Skills Builder platform. This
approach is well-suited to the project because the Baytree Centre is in the
early stages of adopting Skills Builder and the project’s key questions relate
to implementation challenges, usability for staff, and best practice in skills
measurement and reporting - areas where there are substantial existing
research and case study material to synthesise.

We conducted a targeted review of academic and practitioner literature on
(i) challenges in implementing Skills Builder; (ii) onboarding and training
strategies; (iii) best practice for tracking skill development and producing
meaningful reports. We also reviewed literature on:

e measuring essential skills outcomes in programmes supporting young
women and girls, including methodological considerations and risks
when using digital tools for impact measurement.

e organisational documents relevant to Skills Builder implementation,
including Skills Builder guidance materials and publicly available case
studies and evaluation reports from charities and educational
institutions.

These case studies were used to identify common models for teaching
skills, implementation barriers, and practical approaches for benchmarking
and progress tracking.

Alongside the literature review, we carried out a hands-on trial of the Skills
Builder platform using the Baytree Centre’'s account. The purpose was to
address usability and feasibility from staff-user and learner perspectives,
and to examine how platform tools can support skills tracking and reporting

in practice. This trial involved:




Research Methods

e Reviewing platform tools and features, and exploring modules likely to
be relevant to the Baytree Centre's beneficiaries

e Testing and comparing platform features used for tracking and reporting
progress, including Skills Passports and the Impact Calculator

o Creating and trialling a group test profile and trialling the platform from
both the learner and administrator perspectives

e If learner inputs were required, we used random, fake data only; no
Baytree Centre beneficiary data and no personal data were entered. We
did not access any Baytree Centre internal profiles.

Findings from the literature review and platform trial were synthesised by
linking evidence to the project’s research questions across three areas:
e Programmes: integration into existing youth development programmes
e Using Skills Builder: implementation challenges with Skills Builder and
staff and learner usability
e Reporting: how Benchmark outputs can be used for external reporting
and impact communication

This combined approach enabled us to identify best practices in how other
organisations teach and assess essential skills, and translate this into
recommendations grounded in the different features of the Skills Builder
platform.

No primary data collection was conducted. Therefore, the ethical risks were
minimal and mitigated by restricting platform testing to a group test profile,
entering only fake test data if needed, and avoiding access to internal

organisation profiles and any beneficiary or staff data.




Skills Builder

The Skills Builder Universal Framework is adapted to the organisation’s
specific contexts, learner groups, and programme structures. Evidence from
case studies suggests that the most effective approaches share three
common features: skills are woven into existing activities instead of being
taught in isolation; sessions are structured around specific skill steps with
explicit reference to the framework; and a shared language is built across
staff and learners.

Several organisations have chosen not to create entirely new sessions, but
to map their existing workshops and programme content onto specific skills
and steps from the Universal Framework. Street League, a charity working
with young people aged 16-30 facing barriers to employment, is an example
(Skills Builder Partnership, 2025a). Their 10-12 week employability
academies map every workshop and qualification to one or more
components of the Universal Framework, providing a clear and consistent
pathway for skill development. Skills are embedded into activities through
'skills-first' learning. For example, communication tasks are designed to
require clarity, teamwork, and feedback loops, and the programme frames
overall participation as building workplace behaviours and habits. This
systematic integration makes skills development more habitual rather than
an add-on. Street League's programme data shows that skills development
accelerates most sharply in the early weeks, between 1-5, with participants
reporting a boost in their confidence and outlook as they settle into regular
routines and begin communicating more openly with peers (Street League,
2025).

Similarly, Newcastle College, a large further education college with over
45,000 students, used the eight essential skills as a foundation from which
to develop their own Knowledge, Skills and Behaviours (KSB) framework,
tailored to their students and vocational programmes (College, 2019).
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Skills Builder

Skills are developed through vocational projects, virtual work experiences
involving real business challenges, and structured employer engagement
built directly into the curriculum. The college's approach illustrates how Skills
Builder can be a backbone for programme design without requiring entirely
new content.

For the Baytree Centre, this mapping approach is highly feasible. Existing
sessions around different themes in the Youth programme can be reviewed
and assigned a focus skill and step. By identifying the most relevant skill
step for each session in advance, staff can help learners recognise and
articulate the skills they are already building, strengthening the programme’s
existing focus on confidence and preparation for future opportunities.

Organisations also deliver dedicated skills content, by structuring sessions
explicitly around a single skill and step. Endeavour's Future Bound
Programme (Impact Level 4), which works with students aged 11-16 who
are not fulfilling their potential at school, offers a strong model (Skills Builder
Partnership, 2026a). Each session focuses on one essential skill and one
focus step. Learners are introduced to the skill, complete activities
designed around it, explore the usefulness of the skill both at school and in
future employment, and then self-assess using Benchmark. Mentors use
Skills Builder language throughout the session and highlight connections to
essential skills during all programme activities, reinforcing the framework
consistently between dedicated sessions.

Flowing Wisdom's Peer Leadership Programme, delivered by Beyond the
Flow and focused specifically on girls and young women aged 11-18,
follows a similarly structured model (Skills Builder Partnership Global, 2026).
Each session introduces the what, why, and how of a target skill step from
the Universal Framework (specifically Leadership and Teamwork), followed

by a structured activity that allows learners to practise applying it in context.




Skills Builder

Learners complete baseline and endline assessments and reflection
worksheets after each session. The programme's explicit design around
specific skill steps, which includes peer mentoring tasks and leadership
challenges, demonstrates how the framework can be made accessible and
meaningful for young women from disadvantaged backgrounds.

Expose Future Ready, a non-profit working in India with young people from
low-resourced backgrounds, use hands-on, experiential STEAM workshops
covering all eight skills, focusing on one skill step per session (Skills Builder
Global, 2026). Skill icons and definitions are reinforced throughout each slide
deck, lesson plan, and worksheet, and each session builds in structured
opportunities to apply the skill step. A pre- and post-assessment plan tracks
learners' understanding, confidence, and ability to apply each step in real
contexts.

These case studies demonstrate that when sessions are structured around a
single, explicitly named skill step, learners are better able to understand what
they developed and why it matters. For the Baytree Centre, this suggests that
even a brief, focused skills session - introducing the skill, practising it and
reflecting on it could meaningfully deepen the impact of delivery.

A recurring theme across case studies is the importance of building a
consistent language around the eight essential skills, shared by both staff
and learners. Manor Primary School, established a common "language for
learning” across the whole school. Every room includes a Skills Builder
display board showing the eight essential skills, and individual certificates
are displayed school-wide and regularly referenced in assemblies (Manor
Primary School, 2026). This visibility made the skills feel routine and

meaningful to students.




Skills Builder

Envision, a youth social action programme working with 14-19 year olds,
similarly found that building a standardised language was essential as their
programme scaled. Working with Skills Builder to develop the "Envision
Essential Skills Framework," they made skills development explicit rather
than implicit, and used consistent Skills Builder language to align staff and
delivery partners across multiple schools and colleges (Envision, 2024).
Envision's programme evaluation showed strong outcomes across all
measures: 70% of young people showed measurable progress across all four
essential skills, while 94% reported a deeper understanding of social action
and 96% said their confidence had grown by the end of the programme
(ORyan, 2025).

London Youth (London Youth, 2021a), a charity that works with young
people, also adopted a shared language approach in their Active Talent
Project, training coaches in the framework so they could reinforce skill steps
during sports coaching (London Youth, 2021b), noting that “If our coaches
understand steps 1—-4 it will help them to understand the children's

emotions.”
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Skills Builder

Map existing sessions to skill steps

Review current programme sessions and assign o) @<
each one a focus skill and step from the j%
Universal Framework, which will require new _r'"_r,_

programme content to be created.

Structure explicit skills moments within sessions
Incorporate a brief (10-15 minute) skills-focused &0
element into each session, introducing the skill
step, completing a related activity, and closing with €
a reflection from the learners.

Build shared language across staff
Ensure all facilitators and regular volunteers are 7D
familiar with the eight essential skills and their ‘”.'

steps before delivery, so the framework's language Y~

is reinforced consistently across all sessions.

Y,

S/

X

Display skills visually :
Making the eight skills visible through posters or \'/

©)

display boards helps normalise the language for _
learners and serves as a consistent reference
point during sessions.

~N

Rewards

Completion certificates or stars for particular
skills can make students feel rewarded for their
learning and can reinforce learning motivation.

Staff training through workshops

Introduce staff members to the essential skills, how
they are broken down, how to build a shared
language, map skills to existing programmes and
encouraging effective reflection from students.

!
L O3
{

Y

Staff engagement and buy-in

Training will help staff members feel confident PN IS
using the framework, and understand how it can Yo
complement existing programmes and students’
learning, leading to a practical, cohesive approach.
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Skills Builder Benchmark

Skills Builder Benchmark is an online platform where individual learners can
track their progress against the eight essential skills from the Skills Builder
Framework, helping them to understand their strengths and areas for
development (Skills Builder UK, 2025).

The benefits of self-assessment tools, such as Benchmark, for both students
and educators, have been well-documented by other organisations which
have adopted the Skills Builder Framework. London Youth (2021a)
highlighted the benefits of tracking young people’s progress, allowing both
students and educators to more effectively understand skill progression
through workshops and other development activities. Children’s University
(2020) emphasises the benefits to educators of receiving “actionable data”
through such platforms, which can provide valuable insight into skills gaps
and the strength of the curriculum (Skills Builder UK, 2026). Learners also
greatly benefit through self-assessment, which allows them to view and
understand their skill progression more thoroughly, and helps to guide their
next steps in developing skills further (London Youth, 2021b)

There are several challenges with using Benchmark. London Youth (2021a)
emphasise that Benchmark can be difficult to use in the context of youth
organisations. For example, they note that Benchmark is designed for larger
groups to use, rather than individuals. This challenge is likely to arise for the
Baytree Centre, given that their Youth Programmes have varying class sizes,
ranging from individual, to 10-20, and more. In addition, use of self-
assessment through Benchmark is limited for the Baytree Centre, as learners
would have to bring their own laptop or digital device. London Youth (2021a)
also highlight that the platform is not very user-friendly for learners or
educators, so they ran training sessions in order to help staff become more
familiar with the platform.
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Skills Builder Benchmark

Skills Builder UK (2026) advise that the frequency of self-assessment
depends on the context and learners, but can occur at the beginning and end
of a project. Street League (2025), a charity that works with young people
aged 16-30 that face barriers to employment, run 10-12 week long
programmes providing life and work skill development. They track progress
by establishing a baseline level in the first week, followed by self-
assessments in weeks 5 and 10, as well as asking reflective questions, in
order for learners to understand their own progress.

The learner dashboard allows students to complete self-assessments for
each skill, ranking how confident they feel with the different skill steps at
each level. There are four questions per skill level, and learners are able to
complete the self-assessments as many times as they wish. The dashboard
shows an overview of learners’ scores, strengths, and areas for
improvement. The self-assessment questions are very quick and easy to
complete, and the Skills Profile shows overall progress as welll as for each
individual skill.

The main limitation for the Baytree Centre is that each learner will have to
bring their own laptop in order to complete the self-assessment. This is
unlikely to be feasible, as the Baytree Centre supports disadvantaged young
girls. Instead, the questions for the relevant skill and level can be printed for
each student to answer on paper, and staff members can then create
profiles for each individual student and manually update Benchmark
themselves. Although this is likely to be a time-consuming process,
especially since the Baytree Centre works with large numbers of students, it

seems to be most effective in this context.




ﬂ

Benchmark from a Staff Perspective

Staff members have access to the admin dashboard, which shows the
overall progress of all learners. The main benefit of the admin dashboard is
that staff are able to see an overview of all learners' progress across skills
individually, by group and date. This can be exported into Excel, and is
excellent for tracking overall and cohort progress.

The main risk is that Benchmark has been reported as non user-friendly.
Additionally, using Benchmark from an admin perspective, as well as
updating learner progress, can be very time-consuming for staff members.
They may require additional help from volunteers in updating learner
dashboards.

Recommendations

_13



Measurement

The Baytree Centre’s youth programmes have their own curriculum design
and learning objectives. A key challenge in measuring progress is that the
skills curriculum is not linear. For example, week 1 may focus on developing
two or three skills at Step 2, while later sessions may introduce different
skills at Step 1. Because of this non-linear structure, no single Skills Builder
tool can adequately measure student progress.

Instead, the Baytree Centre would benefit from a combined measurement
model in which different tools serve different purposes: Benchmark for
structured baseline and endline measurement of individual and cohort
progress, Skills Passport for ongoing learner reflection and session-level
monitoring by teachers, and the Hub for cohort-level data collection,
programme organisation, and resource management.

provides both individual and group skills
scores and progress data, making it useful for establishing baseline and
endline positions. It is particularly valuable when the Baytree Centre needs
evidence of progress for internal evaluation or external reporting.

capture both student self-assessment and teacher
observation, and they can be shared among staff so that individual targets
remain visible across the programme team. Case studies (Skills Builder
Partnership UK, 2026) suggest that passports help students take ownership
of their learning, while also giving staff insight into how learners perceive
their own progress. In other words, passports do not simply measure

attainment; they make reflection itself part of the learning process.




- Measurement

The Skills Builder Hub supports cohort-level monitoring and programme
management. The snapshot feature (see Figure 2) can export the percentage
of a cohort that has reached a specific skill step on a given date (Skills
Builder Partnership, 2026). The test date and group settings are
synchronised with the Benchmark. By copying the snapshot data into the
Group Template, staff can generate a visual report (see Figure 3) with rubric
descriptions, allowing horizontal comparison of students’ skill development
according to the course setting. These reports can also help the Baytree
Centre demonstrate students’ skill progress to sponsors.
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Measurement

Recommendations on Measuring Individual & Cohort Progress

Skills Builder Hub

o With snapshot and group template features, staff can record the

percentage of students among a group mastering the required skills
weekly, and the visual reports make it easy to conduct data analysis
aid donor reporting.

e Hub has a wealth of materials that can be used to assist in teac
can be saved directly to related projects and groups. If there are more

projects that need to use Skills Builder in the future, the Hub can provide

¢

more organised project management.
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Skills Builder Benchmark

o Since Benchmark cannot skip the previous steps for the next test, but
the Baytree Centre may want students to master step 5 of a certain skill
in the first week. In this case, staff need to enter other steps uniformly,
such as selecting "Almost never" for all remaining steps to ensure that
the baseline internal measurement is consistent.

 Since the data on Benchmark is automatically synchronised with the

Hub, if staff members need to export learners’ skill progression from the

Hub, they need to set the assessment periods on the Benchmark for

weeks 1, 3, and 6 to ensure that the data is fully recorded.




Keep it simple

For a six-week short-term Youth
Programme, we recommend
developing 2-3 skills and providing
students with a full understanding
of the skills they need to acquire in
this learning cycle and a shared
measurement language through an
onboarding session.

File management

All students have a skills
folder containing skill
checklists, which can be a
paperwork of the definition of
each skill step to help
students do the self-
assessment, as well as the
skills passports.

Measurement

Detailed reflection module

Instead of vague questions such
as "This week's takeaways", staff
should try to design more detailed
questions like “in which
scene/activity do | command this
skill?”. Detailed questions can
guide students’ reflection on their
real evidence on commanding
certain skill steps.

Integration and close
measurement within the

Youth Programme

Students spend 5-10 minutes
every week after class on skills
passports. Staffs use some
encouraging and interactive
forms, such as stickers and
stamps, to give feedback, and can
adjust the course according to the
actual mastery status of students.

, the priority is to create a shared understanding of the purpose

of the tools. Staff should review Skills Builder Hub training materials

together, and agree that Benchmark and Passport are mainly used for

developmental purposes.

, an onboarding session is necessary before the programme

begins. This could include a brief explanation of the skills, a guided

introduction to step definitions, and a discussion of why skills are being

measured. In the Baytree Centre's youth context, it is important to present

the tools as recognising progress rather than ranking performance. Visual

supports such as skill icons or step displays in the classroom may help

build familiarity and reduce anxiety around assessment language.
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Measurement

« Self-reported data should be interpreted cautiously. Young people’s self-
perceptions do not always align with teacher observations (Wilson-
Ahlstrom et al., 2021), and girls may understate their competence
(Archard, 2012). This means staff should treat self-assessment as one
perspective rather than as the final measure of progress.

« The data collection burden: Participants may feel over-tested and staff
may lack the time or training to collect and manage data continuously.
Staff should therefore build a proportionate system rather than a
maximal one.

« Online safeguarding and data protection must remain central. Where
digital tools are used, staff should minimise identifiable information on
the platform, for example by avoiding full student names where possible
and ensuring that access to individual data is limited appropriately.

o Impact Calculator: shows how progression outcomes can be used in
impact reports and for funding applications (Skills Builder Partnership,
2025b). However, we were not able to explore this in our research as
this feature has not yet been fully released, so there is a lack of

resources. Once there is more information, we recommend that the
Baytree Centre explores how the Impact Calculator works with Skills
Builder.




Donor Reporting

Beyond helping staff and learners track progress, Skills Builder bears
significant potential to strengthen reporting to funders. Charities face
increasing pressure to demonstrate programme effectiveness, compounded
by a broader "crisis of trustworthiness" (Keating & Thrandardottir, 2016) and
growing evaluation demands (Kelly, 2021). Global aid funding cuts have
further intensified this pressure, forcing charities to rely more heavily on
private donors (Parry, 2026). At the same time, digital transformation has
raised donor expectations for continuous, evidence-based accountability
(Cordery et al., 2023).

Charities are particularly affected by these trends. Unlike businesses, they
cannot rely on financial metrics to demonstrate performance, must satisfy
stakeholders with very different expectations, such as regulators, funders,
and beneficiaries, and often lack the resources to meet increasing reporting
demands without compromising service delivery (Cordery et al., 2023). For
Baytree, this makes adopting a structured, evidence-generating tool like
Skills Builder a strategic as well as a programmatic decision.

Despite these pressures, charities frequently underutilise evaluation (Kelly,
2021), making it important to consider not just whether Baytree reports to
donors, but how. The literature points consistently to several principles of
effective reporting. Kazanskaia (2025) identifies transparency as central to
building funder credibility, recommending that reports combine quantitative
data with qualitative evidence such as case studies and testimonials,
structured around a coherent narrative. Data visualisation (charts, graphs,
and infographics) is highlighted as particularly effective in making complex

outcomes accessible (ibid.).




Donor Reporting

Oxfam's report on "what donors want" reinforces this, finding that
philanthropic donors value authentic relationships and direct impact
evidence over pre-packaged reports, and perceive charities as more
trustworthy when drawing on independent and objective sources (Sillis et al.,
2019). Cordery et al. (2023) identifies the absence of common
benchmarking standards across the charity sector as a barrier to this,
making it difficult for donors to compare performance and assess the
significance of reported progress.

It is important to note that Skills Builder is first and foremost a tool designed
to support learner development and reflection. The accountability benefits
outlined in this section are therefore best understood as a natural product of
embedding the framework into programme delivery, rather than its primary
purpose.

is well placed to address these reporting needs. As a
standardised framework, it provides an independent, comparable language
of impact that donors find credible. Baytree can use two tools in particular to
generate donor-ready evidence.

allows staff to export individual learner skill scores at baseline,
midpoint, and endline. Following Baytree's recommended assessment
model, with scores captured at weeks 1, 3, and 6, this data can be exported
to Excel and presented to funders as tables or charts, demonstrating both
overall programme gains and the trajectory of development across the six-
week cycle.

snapshot feature complements this by exporting the percentage
of learners who have reached a given skill step at a specific point in time.
The visual reports this generates offer a cohort-level picture of progress that
is accessible and straightforward for donors to interpret, without requiring

significant additional preparation by staff.




Donor Reporting

e Use cohort data from Skills Builder Hub and progress data from
Benchmark to report programme outcomes and progress.

 Visualise Skills Builder data in accessible formats, such as charts and
graphs that clearly highlight participants' progress.

e Supplement quantitative data from Skills Builder with additional types of
evidence, such as testimonials from participants.

e Introduce and use a shared language for essential skills.

e Ensure consistency and coherent narrative in reports.

e Clearly communicate the advantages of Skills Builder to donors,
underlining its ability to provide structured, reliable evidence of
programme impact, in order to strengthen donor confidence and
engagement.

The risks associated with donor reporting must also be acknowledged. An
overemphasis on metrics can crowd out internal learning and undermine
programme quality if reporting becomes the primary agenda rather than
genuine participant development (Sawadogo-Lewis et al., 2022). However, as
Skills Builder is embedded directly into programme delivery (with Benchmark
assessments at weeks 1, 3, and 6 integrated into sessions), impact
measurement and programme delivery become the same activity rather than
competing priorities, reducing the likelihood of this tension arising.

The resource burden on small organisations is also a real concern, as staff
with limited capacity may struggle to meet increasing reporting demands
(Kelly, 2021). However, Skills Builder's combined model, with printed Skills
Passports for learner self-assessment and the Benchmark admin dashboard
for manual data entry, distributes data collection across programme delivery
rather than concentrating it in separate reporting processes. This reduces the
administrative load on staff while ensuring that evidence remains available

for donor communication when needed.




Conclusion

This report addressed the question of how to effectively integrate Skills
Builder into the Baytree Centre’s Life Skills Project, using it as a meaningful
framework to support learners in developing and reflecting on essential
skills, strengthening programme delivery, enabling reliable tracking of
participants’ progress, and improving reporting to external stakeholders.
Given the tool's multiple functions and the limited time available in the 6-
week Life Skills classes, it is crucial to have a strategic approach to
implementation, ensuring that it supports and improves, rather than
complicates, the Baytree Centre's work.

Our analysis translated into multiple recommendations for implementation.
In order to effectively integrate Skills Builder into existing programmes, Life
Skills sessions should be mapped to skill steps from the framework, ideally
with brief skills-focused moments in each session to introduce and reflect
on them. Staff can help participants build a shared language around the
essential skills using visual displays and being themselves very familiar with
it. To further support learners’ motivation, recognition can be shown via
certificates or small rewards, for example.

For Skills Builder to truly enhance progress measurement, Benchmark can
be used with a baseline assessment at the beginning of the programme and
then further ones at defined points throughout and in the end; given the six-
week length of each programme, we suggest weeks 1, 3, and 6. Learners’
can best self-assess using Skills Passport as a space for regular reflection
on skills development, ideally in a short weekly format, supported by staff’s
feedback. Because of feasibility constraints, we recommend using printed
out forms.

Regarding onboarding and training, it is central that staff develop a shared
understanding of the different Skills Builder tools’ functions and purpose.
For learners, it is important to clarify and create awareness that the Skills
Builder assessments are a way of recognising growth and self-reflection,
rather than ranking performance.
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Conclusion
Lastly, to strengthen reporting practices to partners and donors, we
recommend visualizing progress and complementing the platform’s data
with qualitative evidence such as participant testimonials.
All'in all, Skills Builder has the potential to become a sustainable and very
valuable tool to support learning and facilitate engagement with the
essential skills, as well as tracking and demonstrating impact. If
implementation within the Life Skills Project is successful, it could even be
envisioned to be implemented at larger scale across the Youth Service,
creating even greater consistency in how essential skills are developed and
measured, and increasing Skills Builder’'s impact.
IMPACT LEVEL 1: IMPACT LEVEL 3:
RAISE AWARENESS PRACTICE SKILLS
« Use Skills Builder names & * Map workshops to
icons in all sessions specific skill steps .
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	Executive Summary
	The Baytree Centre is adopting the Skills Builder platform to strengthen how it teaches, tracks and reports the development of essential skills in the Youth Service Life Skills Project. This report provides evidence-based recommendations for effective implementation, grounded in a targeted review of academic and practitioner literature and a practical trial of Skills Builder from a staff-user and learner perspective.
	Key findings
	Priority recommendations 
	Teach skills as habits: embed skills practice into sessions so development becomes routine and reinforced through repeated action.
	Build shared language across staff and learners: ensure facilitators are confident with the framework and use consistent terminology throughout the delivery; support this with visual displays and simple rewards (e.g. certificates).
	Use a realistic six-week tracking system: establish a Benchmark baseline in week 1, and follow up with assessments in weeks 3 and 6, and use consistent naming conventions to avoid confusion (noting that “Benchmark again” overwrites results within an assessment period).
	Strengthen donor reporting: use Benchmark exports and Skills Builder Hub snapshot reports to produce clear charts and graphs, and supplement quantitative data with testimonials and case studies, anchored in the common language of essential skills. 
	Skills Builder is most effective when skills are embedded into existing programmes, rather than taught in isolation. Case studies show that programmes succeed when they map existing sessions to specific skills and make learning explicit through structured moments of practice and reflection.
	Successful implementation depends on a shared language - consistent use of Skills Builder terminology by both staff and learners, supported by visible items (e.g. posters) that make skills routine.
	For Baytree’s non-linear curriculum, no single tool fully captures progress. A combined measurement model is the most suitable:
	Benchmark for baseline, midpoint and endline progress data
	Skills Passports for weekly reflection and staff observation
	Skills Builder Hub for cohort-level snapshots and programme management
	Benchmark is useful for reporting but may be constrained by access to devices. The report therefore recommends printing relevant Benchmark questions for learners and entering results via staff admin dashboards, while keeping data collection proportionate. 
	Introduction


	Introduction
	As an educational charity supporting women and girls in education, personal development, and community engagement, the Baytree Centre delivers a range of programmes aimed at empowering young people. Situated within Baytree’s Youth Service is the Life Skills Project, which helps girls in groups from Year 7 to 10+ in their personal and academic development, building confidence and learning positive habits and essential life skills (The Baytree Centre, n.d.) Supporting learners to reflect on their progress in developing essential skills is central to the project’s success. Effective monitoring allows to make this progress visible, while also informing continuous programme improvement and strengthening reporting to partners and funders. Therefore, the Baytree Centre is adopting the Skills Builder platform as a tool to support learning and skills development within the Life Skills Project, alongside supporting staff in tracking progress and reporting on outcomes.
	Skills Builder is a widely recognised tool to build and measure essential skills, used by over 950 educators, employers, and social impact organisations. Its framework provides a clear and measurable structure for skill development, breaking eight essential skills down into a sequence of steps, progressing from beginner to mastery (Skills Builder UK, 2025). The essential skills included in the framework are: Listening, Speaking, Problem Solving, Creativity, Adapting, Planning, Leadership, and Teamwork (Skills Builder UK, 2025), shown below in Figure 1. With its large range of different functionalities, adopting Skills Builder bears significant potential to support young people’s learning and skill development, while also helping the Baytree Centre strengthen its monitoring, evaluation, and reporting practices. 
	Introduction

	However, in order to realise this potential, it is crucial that the platform’s functionalities are carefully tailored to the Baytree Centre’s needs and own programme structures, for which the current early stage of adoption is a decisive moment in time. This not only implies integrating the platform into existing programme workflows, but also ensuring effective staff onboarding. In practice, successful implementation will be contingent on the understanding, confidence, and buy-in of staff and volunteers, who therefore need targeted training on how to use the framework’s functions and language confidently. As with the adoption of new digital tools generally, and specifically given Skills Builder’s wide range of features, it is key to have a structured and well-planned approach to implementation from the outset. This will avoid potential obstacles and ensure that Skills Builder will be integrated as a valuable and sustainable component into the Baytree Centre’s work.
	This report explores how the Baytree Centre can effectively integrate the Skills Builder platform into the Youth Service. It provides recommendations for implementation in order to support programme delivery, facilitate learners’ engagement with the essential skills, help design staff onboarding, enable accurate monitoring of participant progress, and to strengthen the Baytree Centre’s ability to communicate programme outcomes to stakeholders. After laying out the research methods, the report will analyse learnings from other organisations’ experiences with Skills Builder, and detail how to best use the different functions of Skills Builder for measurement and reporting.
	Research Methods

	Research Methods
	The consultancy report uses a mixed approach centered on a targeted literature review and a practical trial of the Skills Builder platform. This approach is well-suited to the project because the Baytree Centre is in the early stages of adopting Skills Builder and the project’s key questions relate to implementation challenges, usability for staff, and best practice in skills measurement and reporting - areas where there are substantial existing research and case study material to synthesise. 
	Literature Review and Case Studies
	We conducted a targeted review of academic and practitioner literature on (i) challenges in implementing Skills Builder; (ii) onboarding and training strategies; (iii) best practice for tracking skill development and producing meaningful reports. We also reviewed literature on:
	measuring essential skills outcomes in programmes supporting young women and girls, including methodological considerations and risks when using digital tools for impact measurement.
	organisational documents relevant to Skills Builder implementation, including Skills Builder guidance materials and publicly available case studies and evaluation reports from charities and educational institutions.
	These case studies were used to identify common models for teaching skills, implementation barriers, and practical approaches for benchmarking and progress tracking. 

	Skills Builder platform trial from a staff-user and learner perspective
	Alongside the literature review, we carried out a hands-on trial of the Skills Builder platform using the Baytree Centre’s account. The purpose was to address usability and feasibility from staff-user and learner perspectives, and to examine how platform tools can support skills tracking and reporting in practice. This trial involved:
	Research Methods

	Reviewing platform tools and features, and exploring modules likely to be relevant to the Baytree Centre’s beneficiaries
	Testing and comparing platform features used for tracking and reporting progress, including Skills Passports and the Impact Calculator
	Creating and trialling a group test profile and trialling the platform from both the learner and administrator perspectives
	If learner inputs were required, we used random, fake data only; no Baytree Centre beneficiary data and no personal data were entered. We did not access any Baytree Centre internal profiles.

	Synthesis and Analysis
	Findings from the literature review and platform trial were synthesised by linking evidence to the project’s research questions across three areas:
	Programmes: integration into existing youth development programmes
	Using Skills Builder: implementation challenges with Skills Builder and staff and learner usability
	Reporting: how Benchmark outputs can be used for external reporting and impact communication
	This combined approach enabled us to identify best practices in how other organisations teach and assess essential skills, and translate this into recommendations grounded in the different features of the Skills Builder platform.

	Ethical Consideration and Data Management
	No primary data collection was conducted. Therefore, the ethical risks were minimal and mitigated by restricting platform testing to a group test profile, entering only fake test data if needed, and avoiding access to internal organisation profiles and any beneficiary or staff data.
	Skills Builder


	Skills Builder
	How Other Organisations Teach the Skills Builder Skills
	The Skills Builder Universal Framework is adapted to the organisation’s specific contexts, learner groups, and programme structures. Evidence from case studies suggests that the most effective approaches share three common features: skills are woven into existing activities instead of being taught in isolation; sessions are structured around specific skill steps with explicit reference to the framework; and a shared language is built across staff and learners. 

	Mapping Skills to Existing Programme Content
	Several organisations have chosen not to create entirely new sessions, but to map their existing workshops and programme content onto specific skills and steps from the Universal Framework. Street League, a charity working with young people aged 16-30 facing barriers to employment, is an example (Skills Builder Partnership, 2025a). Their 10-12 week employability academies map every workshop and qualification to one or more components of the Universal Framework, providing a clear and consistent pathway for skill development. Skills are embedded into activities through 'skills-first' learning. For example, communication tasks are designed to require clarity, teamwork, and feedback loops, and the programme frames overall participation as building workplace behaviours and habits. This systematic integration makes skills development more habitual rather than an add-on. Street League's programme data shows that skills development accelerates most sharply in the early weeks, between 1-5, with participants reporting a boost in their confidence and outlook as they settle into regular routines and begin communicating more openly with peers (Street League, 2025).
	Similarly, Newcastle College, a large further education college with over 45,000 students, used the eight essential skills as a foundation from which to develop their own Knowledge, Skills and Behaviours (KSB) framework, tailored to their students and vocational programmes (College, 2019).
	Skills Builder

	Skills are developed through vocational projects, virtual work experiences involving real business challenges, and structured employer engagement built directly into the curriculum. The college's approach illustrates how Skills Builder can be a backbone for programme design without requiring entirely new content.
	For the Baytree Centre, this mapping approach is highly feasible. Existing sessions around different themes in the Youth programme can be reviewed and assigned a focus skill and step. By identifying the most relevant skill step for each session in advance, staff can help learners recognise and articulate the skills they are already building, strengthening the programme’s existing focus on confidence and preparation for future opportunities.

	Structured Session-Based Approaches for Explicit Skills Teaching
	Organisations also deliver dedicated skills content, by structuring sessions explicitly around a single skill and step. Endeavour's Future Bound Programme (Impact Level 4), which works with students aged 11–16 who are not fulfilling their potential at school, offers a strong model (Skills Builder Partnership, 2026a). Each session focuses on one essential skill and one focus step. Learners are introduced to the skill, complete activities designed around it, explore the usefulness of the skill both at school and in future employment, and then self-assess using Benchmark. Mentors use Skills Builder language throughout the session and highlight connections to essential skills during all programme activities, reinforcing the framework consistently between dedicated sessions.
	Flowing Wisdom's Peer Leadership Programme, delivered by Beyond the Flow and focused specifically on girls and young women aged 11–18, follows a similarly structured model (Skills Builder Partnership Global, 2026). Each session introduces the what, why, and how of a target skill step from the Universal Framework (specifically Leadership and Teamwork), followed by a structured activity that allows learners to practise applying it in context.
	Skills Builder

	Learners complete baseline and endline assessments and reflection worksheets after each session. The programme's explicit design around specific skill steps, which includes peer mentoring tasks and leadership challenges, demonstrates how the framework can be made accessible and meaningful for young women from disadvantaged backgrounds.
	Expose Future Ready, a non-profit working in India with young people from low-resourced backgrounds, use hands-on, experiential STEAM workshops covering all eight skills, focusing on one skill step per session (Skills Builder Global, 2026). Skill icons and definitions are reinforced throughout each slide deck, lesson plan, and worksheet, and each session builds in structured opportunities to apply the skill step. A pre- and post-assessment plan tracks learners' understanding, confidence, and ability to apply each step in real contexts.
	These case studies demonstrate that when sessions are structured around a single, explicitly named skill step, learners are better able to understand what they developed and why it matters. For the Baytree Centre, this suggests that even a brief, focused skills session - introducing the skill, practising it and reflecting on it could meaningfully deepen the impact of delivery.

	Building a Shared Language and Visible Presence
	A recurring theme across case studies is the importance of building a consistent language around the eight essential skills, shared by both staff and learners. Manor Primary School, established a common "language for learning" across the whole school. Every room includes a Skills Builder display board showing the eight essential skills, and individual certificates are displayed school-wide and regularly referenced in assemblies (Manor Primary School, 2026). This visibility made the skills feel routine and meaningful to students.
	Skills Builder

	Envision, a youth social action programme working with 14-19 year olds, similarly found that building a standardised language was essential as their programme scaled. Working with Skills Builder to develop the "Envision Essential Skills Framework," they made skills development explicit rather than implicit, and used consistent Skills Builder language to align staff and delivery partners across multiple schools and colleges (Envision, 2024).  Envision's programme evaluation showed strong outcomes across all measures: 70% of young people showed measurable progress across all four essential skills, while 94% reported a deeper understanding of social action and 96% said their confidence had grown by the end of the programme (ORyan, 2025).
	London Youth (London Youth, 2021a), a charity that works with young people, also adopted a shared language approach in their Active Talent Project, training coaches in the framework so they could reinforce skill steps during sports coaching (London Youth, 2021b), noting that “If our coaches understand steps 1–4 it will help them to understand the children's emotions.”
	Skills Builder
	Recommendations
	Map existing sessions to skill steps


	01.
	Review current programme sessions and assign each one a focus skill and step from the Universal Framework, which will require new programme content to be created.

	02.
	Structure explicit skills moments within sessions
	Incorporate a brief (10-15 minute) skills-focused element into each session, introducing the skill step, completing a related activity, and closing with a reflection from the learners.

	Build shared language across staff

	03.
	Ensure all facilitators and regular volunteers are familiar with the eight essential skills and their steps before delivery, so the framework's language is reinforced consistently across all sessions.

	04.
	Display skills visually
	Making the eight skills visible through posters or display boards helps normalise the language for learners and serves as a consistent reference point during sessions.

	Rewards

	05.
	Completion certificates or stars for particular skills can make students feel rewarded for their learning and can reinforce learning motivation.

	06.
	Staff training  through workshops
	Introduce staff members to the essential skills, how they are broken down, how to build a shared  language, map skills to existing programmes and encouraging effective reflection from students.

	Staff engagement and buy-in

	07.
	Training will help staff members feel confident using the framework, and understand how it can complement existing programmes and students’ learning, leading to a practical, cohesive approach.
	Skills Builder Benchmark

	Self-Assessment  Using Skills Builder Benchmark
	Evidence from Case Studies: Using Benchmark
	Skills Builder Benchmark is an online platform where individual learners can track their progress against the eight essential skills from the Skills Builder Framework, helping them to understand their strengths and areas for development (Skills Builder UK, 2025).
	The benefits of self-assessment tools, such as Benchmark, for both students and educators, have been well-documented by other organisations which have adopted the Skills Builder Framework. London Youth (2021a) highlighted the benefits of tracking young people’s progress, allowing both students and educators to more effectively understand skill progression through workshops and other development activities. Children’s University (2020) emphasises the benefits to educators of receiving “actionable data” through such platforms, which can provide valuable insight into skills gaps and the strength of the curriculum (Skills Builder UK, 2026). Learners also greatly benefit through self-assessment, which allows them to view and understand their skill progression more thoroughly, and helps to guide their next steps in developing skills further (London Youth, 2021b)
	There are several challenges with using Benchmark. London Youth (2021a) emphasise that Benchmark can be difficult to use in the context of youth organisations. For example, they note that Benchmark is designed for larger groups to use, rather than individuals. This challenge is likely to arise for the Baytree Centre, given that their Youth Programmes have varying class sizes, ranging from individual, to 10-20, and more. In addition, use of self-assessment through Benchmark is limited for the Baytree Centre, as learners would have to bring their own laptop or digital device. London Youth (2021a) also highlight that the platform is not very user-friendly for learners or educators, so they ran training sessions in order to help staff become more familiar with the platform.
	Skills Builder Benchmark


	How Often Should Learners Use Benchmark?
	Skills Builder UK (2026) advise that the frequency of self-assessment depends on the context and learners, but can occur at the beginning and end of a project. Street League (2025), a charity that works with young people aged 16-30 that face barriers to employment, run 10-12 week long programmes providing life and work skill development. They track progress by establishing a baseline level in the first week, followed by self-assessments in weeks 5 and 10, as well as asking reflective questions, in order for learners to understand their own progress.

	Benchmark from a Learner Perspective
	The learner dashboard allows students to complete self-assessments for each skill, ranking how confident they feel with the different skill steps at each level. There are four questions per skill level, and learners are able to complete the self-assessments as many times as they wish. The dashboard shows an overview of learners’ scores, strengths, and areas for improvement. The self-assessment questions are very quick and easy to complete, and the Skills Profile shows overall progress as welll as for each individual skill.
	The main limitation for the Baytree Centre is that each learner will have to bring their own laptop in order to complete the self-assessment. This is unlikely to be feasible, as the Baytree Centre supports disadvantaged young girls. Instead, the questions for the relevant skill and level can be printed for each student to answer on paper, and staff members can then create profiles for each individual student and manually update Benchmark themselves. Although this is likely to be a time-consuming process, especially since the Baytree Centre works with large numbers of students, it seems to be most effective in this context.
	Skills Builder Benchmark

	Benchmark from a Staff Perspective
	Staff members have access to the admin dashboard, which shows the overall progress of all learners. The main benefit of the admin dashboard is that staff are able to see an overview of all learners' progress across skills individually, by group and date. This can be exported into Excel, and is excellent for tracking overall and cohort progress.
	The main risk is that Benchmark has been reported as non user-friendly. Additionally, using Benchmark from an admin perspective, as well as updating learner progress, can be very time-consuming for staff members. They may require additional help from volunteers in updating learner dashboards.

	Recommendations

	SELF-ASSESSMENT
	01.
	Staff should print the relevant questions for each skill and skill level, and manually update learners’ self-assessments in Benchmark.

	TRACKING PROGRESS
	02.
	Establish a baseline level in week 1, and follow up in weeks 3 and 6. “Benchmark again” in an assessment period will overwrite the previous test results, so we recommend selecting skills to track on certain weeks, and using a clear naming format, which can help differentiate and manage data from different projects and groups.

	STAFF TRAINING
	03.
	on Benchmark, from both the learner and admin side, will help staff members familiarise themselves with the platform.
	Measurement

	Measurement of Individual and Cohort Progress
	The Baytree Centre’s youth programmes have their own curriculum design and learning objectives. A key challenge in measuring progress is that the skills curriculum is not linear. For example, week 1 may focus on developing two or three skills at Step 2, while later sessions may introduce different skills at Step 1. Because of this non-linear structure, no single Skills Builder tool can adequately measure student progress.
	Instead, the Baytree Centre would benefit from a combined measurement model in which different tools serve different purposes: Benchmark for structured baseline and endline measurement of individual and cohort progress, Skills Passport for ongoing learner reflection and session-level monitoring by teachers, and the Hub for cohort-level data collection, programme organisation, and resource management.
	The Three Tools and Their Functions
	The Skills Builder Benchmark provides both individual and group skills scores and progress data, making it useful for establishing baseline and endline positions. It is particularly valuable when the Baytree Centre needs evidence of progress for internal evaluation or external reporting.
	The Skill Passports capture both student self-assessment and teacher observation, and they can be shared among staff so that individual targets remain visible across the programme team. Case studies (Skills Builder Partnership UK, 2026) suggest that passports help students take ownership of their learning, while also giving staff insight into how learners perceive their own progress. In other words, passports do not simply measure attainment; they make reflection itself part of the learning process.

	Measurement

	The Skills Builder Hub supports cohort-level monitoring and programme management. The snapshot feature (see Figure 2) can export the percentage of a cohort that has reached a specific skill step on a given date (Skills Builder Partnership, 2026). The test date and group settings are synchronised with the Benchmark. By copying the snapshot data into the Group Template, staff can generate a visual report (see Figure 3) with rubric descriptions, allowing horizontal comparison of students’ skill development according to the course setting. These reports can also help the Baytree Centre demonstrate students’ skill progress to sponsors.
	Measurement

	Recommendations on Measuring Individual & Cohort Progress
	Skills Builder Hub
	With snapshot and group template features, staff can record the percentage of students among a group mastering the required skills weekly, and the visual reports make it easy to conduct data analysis and aid donor reporting.
	Hub has a wealth of materials that can be used to assist in teaching and can be saved directly to related projects and groups. If there are more projects that need to use Skills Builder in the future, the Hub can provide more organised project management.

	Skills Builder Benchmark
	Since Benchmark cannot skip the previous steps for the next test, but the Baytree Centre may want students to master step 5 of a certain skill in the first week. In this case, staff need to enter other steps uniformly, such as selecting "Almost never" for all remaining steps to ensure that the baseline internal measurement is consistent.
	Since the data on Benchmark is automatically synchronised with the Hub, if staff members need to export learners’ skill progression from the Hub, they need to set the assessment periods on the Benchmark for weeks 1, 3, and 6 to ensure that the data is fully recorded.
	Measurement


	Skills Passport
	Keep it simple
	For a six-week short-term Youth Programme, we recommend developing 2-3 skills and providing students with a full understanding of the skills they need to acquire in this learning cycle and a shared measurement language through an onboarding session.

	Detailed reflection module
	Instead of vague questions such as "This week's takeaways", staff should try to design more detailed questions like “in which scene/activity do I command this skill?”. Detailed questions can guide students’ reflection on their real evidence on commanding certain skill steps.

	File management
	All students have a skills folder containing skill checklists, which can be a paperwork of the definition of each skill step to help students do the self-assessment, as well as the skills passports.

	Integration and close measurement within the Youth Programme
	Students spend 5-10 minutes every week after class on skills passports. Staffs use some encouraging and interactive forms, such as stickers and stamps, to give feedback, and can adjust the course according to the actual mastery status of students.



	Recommendations for onboarding and training
	For staff, the priority is to create a shared understanding of the purpose of the tools. Staff should review Skills Builder Hub training materials together, and agree that Benchmark and Passport are mainly used for developmental purposes.
	For students, an onboarding session is necessary before the programme begins. This could include a brief explanation of the skills, a guided introduction to step definitions, and a discussion of why skills are being measured. In the Baytree Centre’s youth context, it is important to present the tools as recognising progress rather than ranking performance. Visual supports such as skill icons or step displays in the classroom may help build familiarity and reduce anxiety around assessment language.
	Measurement

	Risks and limitations
	Self-reported data should be interpreted cautiously. Young people’s self-perceptions do not always align with teacher observations (Wilson-Ahlstrom et al., 2021), and girls may understate their competence (Archard, 2012). This means staff should treat self-assessment as one perspective rather than as the final measure of progress.
	The data collection burden: Participants may feel over-tested and staff may lack the time or training to collect and manage data continuously. Staff should therefore build a proportionate system rather than a maximal one.
	Online safeguarding and data protection must remain central. Where digital tools are used, staff should minimise identifiable information on the platform, for example by avoiding full student names where possible and ensuring that access to individual data is limited appropriately.
	Impact Calculator: shows how progression outcomes can be used in impact reports and for funding applications (Skills Builder Partnership, 2025b). However, we were not able to explore this in our research as this feature has not yet been fully released, so there is a lack of resources. Once there is more information, we recommend that the Baytree Centre explores how the Impact Calculator works with Skills Builder.
	Donor Reporting


	Donor Reporting
	The Case for Stronger Donor Reporting
	Beyond helping staff and learners track progress, Skills Builder bears significant potential to strengthen reporting to funders. Charities face increasing pressure to demonstrate programme effectiveness, compounded by a broader "crisis of trustworthiness" (Keating & Thrandardottir, 2016) and growing evaluation demands (Kelly, 2021). Global aid funding cuts have further intensified this pressure, forcing charities to rely more heavily on private donors (Parry, 2026). At the same time, digital transformation has raised donor expectations for continuous, evidence-based accountability (Cordery et al., 2023).
	Charities are particularly affected by these trends. Unlike businesses, they cannot rely on financial metrics to demonstrate performance, must satisfy stakeholders with very different expectations, such as regulators, funders, and beneficiaries, and often lack the resources to meet increasing reporting demands without compromising service delivery (Cordery et al., 2023). For Baytree, this makes adopting a structured, evidence-generating tool like Skills Builder a strategic as well as a programmatic decision.

	What Effective Donor Reporting Looks Like
	Despite these pressures, charities frequently underutilise evaluation (Kelly, 2021), making it important to consider not just whether Baytree reports to donors, but how. The literature points consistently to several principles of effective reporting. Kazanskaia (2025) identifies transparency as central to building funder credibility, recommending that reports combine quantitative data with qualitative evidence such as case studies and testimonials, structured around a coherent narrative. Data visualisation (charts, graphs, and infographics) is highlighted as particularly effective in making complex outcomes accessible (ibid.).
	Donor Reporting

	Oxfam's report on "what donors want" reinforces this, finding that philanthropic donors value authentic relationships and direct impact evidence over pre-packaged reports, and perceive charities as more trustworthy when drawing on independent and objective sources (Sillis et al., 2019). Cordery et al. (2023) identifies the absence of common benchmarking standards across the charity sector as a barrier to this, making it difficult for donors to compare performance and assess the significance of reported progress.

	How Skills Builder Supports Donor Reporting for Baytree
	It is important to note that Skills Builder is first and foremost a tool designed to support learner development and reflection. The accountability benefits outlined in this section are therefore best understood as a natural product of embedding the framework into programme delivery, rather than its primary purpose.
	Skills Builder is well placed to address these reporting needs. As a standardised framework, it provides an independent, comparable language of impact that donors find credible. Baytree can use two tools in particular to generate donor-ready evidence.
	Benchmark allows staff to export individual learner skill scores at baseline, midpoint, and endline. Following Baytree's recommended assessment model, with scores captured at weeks 1, 3, and 6, this data can be exported to Excel and presented to funders as tables or charts, demonstrating both overall programme gains and the trajectory of development across the six-week cycle.
	The Hub's snapshot feature complements this by exporting the percentage of learners who have reached a given skill step at a specific point in time. The visual reports this generates offer a cohort-level picture of progress that is accessible and straightforward for donors to interpret, without requiring significant additional preparation by staff.
	Conclusion


	Conclusion
	This report addressed the question of how to effectively integrate Skills Builder into the Baytree Centre’s Life Skills Project, using it as a meaningful framework to support learners in developing and reflecting on essential skills, strengthening programme delivery, enabling reliable tracking of participants’ progress, and improving reporting to external stakeholders. Given the tool’s multiple functions and the limited time available in the 6-week Life Skills classes, it is crucial to have a strategic approach to implementation, ensuring that it supports and improves, rather than complicates, the Baytree Centre’s work.
	Our analysis translated into multiple recommendations for implementation. In order to effectively integrate Skills Builder into existing programmes, Life Skills sessions should be mapped to skill steps from the framework, ideally with brief skills-focused moments in each session to introduce and reflect on them. Staff can help participants build a shared language around the essential skills using visual displays and being themselves very familiar with it. To further support learners’ motivation, recognition can be shown via certificates or small rewards, for example.
	For Skills Builder to truly enhance progress measurement, Benchmark can be used with a baseline assessment at the beginning of the programme and then further ones at defined points throughout and in the end; given the six-week length of each programme, we suggest weeks 1, 3, and 6. Learners’ can best self-assess using Skills Passport as a space for regular reflection on skills development, ideally in a short weekly format, supported by staff’s feedback. Because of feasibility constraints, we recommend using printed out forms.
	Regarding onboarding and training, it is central that staff develop a shared understanding of the different Skills Builder tools’ functions and purpose. For learners, it is important to clarify and create awareness that the Skills Builder assessments are a way of recognising growth and self-reflection, rather than ranking performance.
	Conclusion

	Lastly, to strengthen reporting practices to partners and donors, we recommend visualizing progress and complementing the platform’s data with qualitative evidence such as participant testimonials.
	All in all, Skills Builder has the potential to become a sustainable and very valuable tool to support learning and facilitate engagement with the essential skills, as well as tracking and demonstrating impact. If implementation within the Life Skills Project is successful, it could even be envisioned to be implemented at larger scale across the Youth Service, creating even greater consistency in how essential skills are developed and measured, and increasing Skills Builder’s impact.
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